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Rothwell Primary School 

             Behaviour Policy 
Our school motto and school values are: 

Aim of this policy 

Our behaviour policy supports staff in building positive relationships to support our children to 
self-regulate, enabling them to implement strategies to be successful.  
 
Key aims: 
●​ For all children and staff to feel happy, safe and excited about coming to school, feeling like they are 

part of TEAM RPS, and that they belong.  
●​ To provide a culture of high behaviour expectations for all staff and children by creating clear and 

coherent systems, processes and scripts for staff to apply consistently whilst establishing high 
expectations and mutual respect.  

●​ To align a shared understanding and commitment by all staff to implement this policy and to build 
positive relationships and make a positive difference to each other and ourselves. 

●​ Promote a behaviour system which builds children’s self-esteem, self-regulation skills and self-belief. 
●​ All staff manage behaviour consistently, following protocols by listening to children and applying the 

‘Pivotal’ approach (Restorative) with fidelity. 
●​ To ensure that ALL learners are treated fairly and treat each other fairly, showing respect, taking 

responsibility for the choices they make, and their impact upon others. (Important for all children and 
imperative for children with SEMH/SEND needs). 

●​ To help learners and staff to implement strategies and be responsible for the behaviour choices they 
make, reflecting upon the consequences to support future changes in behaviour. 

●​ To build a community which values kindness, care, good humour, responsibility and empathy for 
others. This is paramount for ALL children, including those with complex SEND/SEMH needs if they 
become dysregulated.   

Our Values and Principles. 

Rothwell Primary School is committed to creating an environment with a positive ethos, where exemplary 
behaviour and relationships are at the heart of productive and purposeful learning. All staff recognise that 
we are role models and are expected to maintain the highest standards of personal conduct, modelling 
the behaviours we expect the children to show.  

We have high standards of behaviour and the way we implement this aligns with our school values. 
There is a continuous thread of mutual respect based on proximal praise and giving first attention to best 
conduct. We have a clear and consistent approach to demonstrating our school rules and values, as well 
as implementing a clear system if children display poor conduct. Our Behaviour Policy reflects on our 
school values of REACH: Respect, Enjoy, Achieve, Collaborate and making Healthy choices. Healthy 
choices incorporate the importance of being both physically and mentally healthy.  

As adults, we recognise that our conduct is the key factor in establishing positive relationships, trust and 
enabling children to meet our high expectations. This behaviour policy is to be used alongside the staff 
code of conduct, Keeping Children Safe in Education and other related policies.  

This partnership and expectation of high standards of conduct extends beyond school staff, ensuring that 
parents and carers also share these high expectations of conduct for themselves and their children, 
whilst working together to ensure our children have the best life chances and REACH their potential.  

As our school motto recognises, we work in close partnership with parents / carers as this is critical to 
give our children the best opportunities to succeed and to be the best they can be. In the first instance 
we recommend parents/carers discuss any concerns with the child’s class teacher, as they spend most 
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of the time with the children and will be best placed to answer any queries.  If this is not appropriate or 
further support is needed, the Phase Leader, Inclusion team, Deputy or Headteacher may be involved.  

We work closely with other agencies and professionals to support our children with their SEMH or SEND 
challenges. These include the Rothwell Cluster FSW, Cluster Counsellors, Area Inclusion Team, SENIT, 
SENSAP and the Educational Psychologist.  

 

The strategies and approaches we use in developing high 
standards of behaviour (including learning behaviour), are 
largely based on those of the ‘Pivotal Approach’ to behaviour 
management. This focuses on restorative practice, use of clear 
and consistent steps/systems, and the importance of 

consistency in the adult behaviour when 
supporting children.  

We also use our 3 rules and strong 
relationships to promote these values and expectations for our children to grow and 
achieve academically. They also help children to be socially, emotionally and 
mentally prepared and able to lead successful, happy lives.  

We look for the children who are ‘doing the right thing’ and use proximal praise and 
other strategies to engage all children. Where possible we ‘Praise in Public’ (PIP) 

and ‘Reprimand in Private’ (RIP). When using RIP, we speak to the learner privately (calm tone, gentle 
approach, side on at eye level or lower – non-threatening). Not showing emotion in the tone and body 
language used. 

We resist endless, lengthy conversations around behaviour, and spend our energy returning learners to 
their learning. Restorative conversations are then used to follow up at the next appropriate time, by the 
adult/child involved. 

Although we use scripts to support consistency in the implementation of this policy, staff recognise that 
no policy covers all eventualities, and staff must always use their professional judgement alongside the 
behaviour policy. 

​ ​  
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Expectations for staff  
How will staff behave? 

Model positive behaviours and invest in building relationships. Following the RPS Behaviour 
Blueprint. 
Speak to all children respectfully, making no assumptions, instead listening to ALL pupils 
involved. (Restorative approach). 
The tone is the key to how the words will be received. All staff use their self-awareness to 
ensure their tone is neutral – non-emotive. 
Design and deliver lessons or interventions that engage, challenge and adapt, responding to 
meet the needs of all learners. 
Follow up every time; if we say something we MUST see it through. Retain ownership and 
engage in reflective dialogue with learners. 
Be calm and give ‘take up time’ when going through the steps.  

Regularly refer to, promote and reference the RPS rules when following our stepped 
sanctions. 

Expectations for Children 
Children are expected to:  

 Expectations for Parent/Carers 
Parents and carers are expected to: 

 
Follow our school rules. 

Work in partnership with school to overcome any 
challenges or barriers for their children. 

Speak calmly and respectfully to all members of 
staff. 



 

 

 

 

 

 
 
 
 
 
Curriculum 
All children will receive a strong PSHE curriculum threaded throughout. This is the ‘PSHE and Me’ 
scheme, which is combined with the MindMate lessons, assemblies and focus themes (i.e. Anti-bullying, 
Online Safety…) which enables our children to develop socially, emotionally and to be mentally and 

physically prepared. 

 

At Rothwell Primary School, we recognise the importance 
of promoting positive mental health and emotional 
wellbeing to our students. We aim to create an open 
culture around the discussion of mental health and 
wellbeing, and to empower our children be able to 
regulate their emotions. By implementing the Zones of 
Regulation curriculum, we aim to teach our pupils to 
identify emotions in themselves and others and provide 

them with a bank of strategies to help regulate their emotions and improve their wellbeing.  

 

The Zones of Regulation is a curriculum based around the use of four colours to help children 
self-identify how they’re feeling and categorise it based on colour. It consists of activities to help children 
to recognise and describe their emotions and to support them to develop skills in the area of 
self-regulation. Self-regulation can go by many names, such as self-control, self-management and 
impulse control. For example, when a child plays a football game, it is beneficial to have a higher state of 
alertness. However, that same state would not be appropriate in the library.  

The curriculum also helps children better understand their emotions, sensory needs and thinking 
patterns, and ultimately to recognise, communicate and implement strategies to support their ability to co 
or self-regulate their emotions. Zones of Regulation also helps children to recognise their own triggers, 
learn to read facial expressions, develop problem-solving skills, and become more attuned to how their 
actions affect other people.  

Recognition over Reward 
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Ensure school have up-to-date contact 
information and medical details for their children. 

Model our                                 
values. 

Recognise the importance of ensuring their child 
has good school attendance and ensuring the 
children arrive in school, on time, each day. 

Show 5, first time, every time.  
(Listening ears, locked lips, looking eyes, tidy body 
and thinking brains on). 

Inform school of any changes at home which may 
impact on their child’s wellbeing, so school can 
support. 

Treat each other and staff with respect and 
kindness. 
Respect and take pride in our school, including the 
use of the school building and equipment. 



An important part of our approach to behaviour management is the focus on recognition, rather than 
reward. (Taken from the Pivotal Approach – Paul Dix). The Pivotal Approach and our staff team 
recognise that many reward systems are inconsistent and extrinsically motivate children – this gives 
them an inherent satisfaction. Our pupil surveys also showed that children value recognition over reward. 

Staff understand that specific recognition in the form of personal praise can be as effective as a larger, 
more public, reward. We want children to take responsibility for their learning behaviour and to put great 
effort into all they do because they are intrinsically motivated to continuously improve. We therefore use 
the following strategies to recognise and celebrate children’s effort in going ‘over and above’ our 
standards (or their personalised targets for children who have a pupil passport for specific SEMH/SEND).  

The use of praise in developing a positive atmosphere in the classroom cannot be underestimated. It is 
the key to developing positive relationships, including with those learners who are hardest to reach. Pupil 
feedback confirms that recognition is paramount as well as the way it is given.  

 

Stepped Sanctions 

If a child does not behave in line with our expectations, and they are not responding to proximal praise, 
we have a clear set of stepped, scripted sanctions for use in class/school and for break/lunchtimes. All 
staff are expected to use this to manage children’s behaviour in line with these stepped sanctions, whilst 
also using their professional judgement for each individual situation. 

It is important to note that staff will use RIP (reprimand in private) wherever possible and will ensure that 
ALL learners must be given ‘Take Up Time’ in between steps. This may look like delivering a step and 
moving away, giving the child space to reflect upon their choices and consequences… Only leap steps if 
behaviour is extreme. For repeated low-level disruption, or when a child is being unsafe, we will follow 
the stepped process.  

Children with SEND/SEMH needs. 

As always – the most important aspect is knowing our children. We recognise that some children with 
complex SEND or SEMH needs may need a personalised response to their behaviour. We understand 
that behaviour is a way of communicating and we are passionate about finding out the underlying unmet 
need. These are captured on individual Risk Assessments and Pupil Passports.  

We recognise that as members of staff, we may not always know what experiences a child has had 
historically, or even prior to coming to school each day. We recognise that children who have 
experienced trauma may have significant triggers, and we are committed to working closely with the 
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How do we Recognise Behaviour that is ‘Over and Above’ the Expected Standard? 
●​ Class use of the Recognition Board to promote learning behaviours. Celebrating achieving the identified 

learning behaviour. (Daily mini certificate for a child in each class).  

●​ Doubling up praise – discuss a child’s effort, outcomes… with another adult and ask them to double up 
the praise (Miss … was telling me… Mr … is so proud of you for…) or encourage a child to show their 
work to another adult in school. 

●​ Phone calls home each half-term for positive recognition. 

●​ Friday celebration assembly – parents/carers invited in to celebrate their child’s success. 

We also use:  
●​ Non-verbal praise such as a smile or positive body language. 
●​ Verbal praise and recognition (genuine, specific and all children must receive some). 
●​ Stickers 
●​ Special mentions in person or by phone by staff to parents/carers. 
●​ Having specific roles in school: School Councillor, Wellbeing Ambassador, Eco-Warrior, Healthy 

Living Ambassador… 
●​ Certificates and badges for good attendance. 
●​ Recognition during assembly, newsletter and Facebook for achievements i.e. representing the school 

at events: sport, performing… 



pastoral team and families to help all of our children. We understand that some of the more extreme 
behaviour is not personal against ourselves, but a way of a child showing they are emotionally 
distressed. This is also where the Blueprint and use of PIP/RIP is essential. 

Every member of staff is a children’s champion, and we show up as our most compassionate selves. 
Often the children with the highest need for support are unable to show or accept this. Our relentless 
care and investment in relationships is key to them feeling safe, cared for and to feel like they belong.   

All staff are responsible for knowing the content of these key documents and implementing the strategies 
and protocols needed. Teachers are responsible for keeping all these documents up-to-date and 
informing staff who work with the child if/when any updates/changes are made. All staff are responsible 
for raising concerns to the teacher, then phase leader, then SENCo if the processes or documentation is 
being followed, not effective or not in place. We recognise that our incredible support staff often spend 
more time 1:1 with our most vulnerable children and play a crucial and unique role in ensuring each child 
has the best opportunity to thrive. They have a responsibility to raise concerns with the child’s class 
teacher and phase leaders in the first instance if something is not working well. If this is not resolved, 
they must raise concerns with the pastoral team or headteacher.  

Serious Incidents 

For serious misconduct: violence, aggressive verbal abuse, hate crimes, child on child abuse, bullying 
and dangerous behaviour, children may move straight to step 5. (See Appendix 2 and Appendix 3). The 
Inclusion Team and SLT must be made aware immediately so they can support and decide on the best 
course of action. 

If aggressive behaviour puts others in danger, staff may need to use positive handling techniques to 
intervene. There are staff throughout school have had specific Team Teach training. If there is a 
significant risk of harm to another children or adult, action may be taken by any member of staff as they 
have a duty of care to protect all children (See Positive Handling Policy). Parents/carers would be 
informed of this, and CPOMS will be completed to detail the incident, and any additional information 
attached. 

 If behaviour is extreme or deemed not appropriate considering the child’s needs, there may be times 
when an Internal Exclusion is not deemed appropriate, and a suspension is necessary. In these cases, 
the headteacher has the option to give a child a suspension. These will be in line with Leeds guidelines. 
Parents/Carers will be informed, and the appropriate copies of the paperwork shared with parents and 
the LA. A re-integration meeting will be offered to aid a successful return to school. 

We also have additional support through interventions such as:   

●​ THRIVE – SEMH screening and group or 1:1 support.  

●​ Seasons for Growth (Loss/bereavement Group).  

●​ Emotional Well-being hub  

●​ Zones of Regulation (group or 1:1 support).  
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Appendix 1 
 

Stepped Sanctions for class and around school Red=set script to use. Blue=examples to select 
for the context 

Steps  Action Script 
Whole 

class/school 
PIP 

underpins 
our 

approach. 

A reminder of the expectations by praising the required 
behaviour – link back to the appropriate rule. Respectful, 
Prepared and Safe. This may also involve a discrete look, 
involve the teacher moving around the room, praising 
someone next to them/on their table who is showing the 
right behaviour. 

Thank you for… 
Well done ... for … 

I really like the way… 
I can see… is RPS 

 
Step 1:  

(Purpose to identify any reason why the child is not able to 
do...) 
At the child’s level, to the side, warm tone. (Script) 

I’ve noticed that … / you seem to 
be in the … zone, how can we get 
back to the green zone? What do 

you need to do next in your 
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Check-in 
and 

Reminder. 
 

Aim is to give the child a chance to share if they are 
unsure and remove any barriers so the child can succeed 
independently. 

learning…? (Check they 
understand what they need to do – 

learning wise). 

 
Step 2: 
Caution 

 

A clear verbal caution delivered privately and calmly (RIP).  
Make the learner aware of their behaviour and which rule 
they are not following. State the behaviour you want to 
see. 

I’ve noticed you are not following 
our rule of being… I need you to…I 
know you can do this; be the best 
you can be. Thank you for…  

Step 3: 
 

Final 
reminder  

 
(In class). 

Continue speaking to the learner privately, calmly with 
neutral gentle tone, side on at eye level or lower – 
non-threatening. 
Give them a final reminder to engage and do the right thing 
in class.  
State the behaviour you need to see and clearly outline the 
consequences if they continue. Refer back to when they 
did do … remind them of when they did well. 

I have spoken to you already in 
this session.  This is your final 
reminder in class. I need you to … 
if you don’t… you will be sent to 
another class or you will need to 
finish it at playtime which we don’t 
want.  Yesterday you were brilliant 
during… show me how it’s done – 
go for it. 

Step 4: 
Reflection 
time 

 
(In 

designated 
class or 
space). 

 

In Class/school 
At this point the learner will have time out in a designated 
class (within the phase), unless a behaviour plan specifies 
something different.  The aim is to give space to defuse 
and reflect.  
 
Designated space is needed at the back of the designated 
classroom. There will be no engagement with the child 
who has been sent through during the time out – they will 
just come through with the sand timer. (5 min timer for 
EYFS/KS1 and 10 min timer for KS2).  Timer to be used 
discretely. 
When the time is up and the child is ready to return, they 
will return to class in their appropriate seat. (No 
conversation between the child and teacher in class, 
ideally until the child is caught doing the right thing. This 
will be delivered in the same way as RIP - Alongside, 
private…)  
 
At the next possible break/lunchtime, a restorative 
conversation MUST take place with the class teacher and 
child, or the two children concerned, or as soon as 
possible afterwards, using the restorative questions.  (SLT 
can support where required). This MUST be logged on 
CPOMS by the member of staff who was involved in the 
incident and parents MUST be informed. Staff must 
arrange a drop-in session with pastoral for any children 
regularly reaching this point. 

When the child is asked to leave 
the room: I’ve already given you 
your final reminder, I now need you 
to go…for … reflection time. 
Please take you book/work with 
you. 
 
 

Restorative Questions 
1.​ What happened? 
2.​ What were you thinking/feeling 

at the time?  What Zone were 
you in? 

3.​ Who has been affected and in 
what way? 

4.​ What could you have done 
differently?  

5.​ What do you think needs to 
happen to make things right? 

6.​ What coping strategies could 
you use from the toolkit when 
you are in this zone / to get you 
back into the green zone? 

 

Step 5: 
Time-out 

 
 

(SLT/Pastor
al team). 

 

This only applies if either: 
a. The learner refuses to engage with an internal referral and / or the unwanted behaviours 
persist 
b. A serious breach is committed for example:  violence, bullying and dangerous behaviour. 
The member of Phase team/Pastoral team or SLT will be called to collect 
the learner in class time. (Use the radio or call the office if there is no 
reply). The teacher should provide work. The teacher must log the 
incident on CPOMS as soon as possible. 
 
A restorative conversation between the child and the adult initially 
involved must take place. (Supported by Pastoral SLT where needed). If 
the incident only involves children, phase team, pastoral or SLT member 
to lead this restorative process. 
 

Repair & rebuild 
relationships. 

 
Restorative 

Questions – as 
above. Child to 

suggest 
consequence. 

Apology script: 
●​ I’m sorry for... 
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If the incident involved a child not being respectful to a member of staff – 
for example: a member of support staff and a child - the teacher would 
facilitate the restorative conversation. Where appropriate, a member of 
staff should ask a member pastoral/SLT to facilitate the restorative 
conversation. Parents/carers to be contacted. 
Incident to be recorded on CPOMS by the adult involved in the incident.  

●​ It was wrong 
because… 

●​ In future I will…. 
 
 
 
 

Appendix 2  
Break and lunchtime stepped sanctions. Red=set script to use. Blue=examples to select for the 
context. 

Routine in 
the lunch 
hall  
STAFF  

●​ Before children go outside there should be a reminder of the expectations and routines.  
●​ Lunchtime staff to proactively move between groups, reinforcing expectations using positive 

praise while the children are outside or in the cloakroom. Thank you for... POSISTIONING is 
key as is good supervision and early intervention to prevent incidents. 

●​ If a group is not following the expectations follow the steps with rigor. INSIST – Still listening, 
calm and neutral tone – no assumptions. In general, for most incidents the steps should be 
followed, however there will be times when you will need to use your professional 
judgement to decide on which steps are appropriate. (Use your professional judgement – 
always). 

  
Step 1:   
Check in 
and 
Reminder. 

Lunchtime staff to praise the required behaviour or reminding them of the 
appropriate rule. Respectful, Prepared and Safe. This is all about being 
PROACTIVE in setting the general culture/expectation. This may involve 
a member of staff moving positions, giving a discrete look, asking a 
rhetorical question Who is…? or praising children who are showing 
specific behaviours. 

Thank you for lining 
up with locked lips, 

collecting your coats 
sensibly, using your 

indoor voice… 
Well done to this 
groups for sharing 
the ball so well. I’m 
looking for children 
who are including 
others and being 
kind.…I really like 
the way… Who 
is…? 

Step 2 
Caution 
 
 

 
(If staff see it happen) 

A clear 
verbal 
caution 
delivered 
privately 
and calmly 
– low 
volume 
(RIP).  Mak
e the 
child/childr
en aware 
of their 
behaviour 
and which 
rule they 
are not 
following. 
State the 
behaviour 
you want to 
see. Aim to 
resolve any 
problem 
together, 
use a 
reminder if 

I’ve noticed that … 
you are not 
sharing/being 
unsafe by throwing 
the equipment 
/using unkind 
words… … you are 
in the …zone. What 
needs to happen 
next so that we…? 
What will I see 
happening next? 
That’s right, I need 
you to… 
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needed, so 
the 
child/group 
can 
succeed. 

If child informs staff If a child 
comes 
over to say 
about 
another 
child 
breaking 
the 
rules/schoo
l values, 
then skip to 
the 
restorative 
questions 
to look into 
what is 
going on. 
We MUST 
listen and 
resolve. 
Listening to 
both 
children. 
Early 
interventio
n. 
 

Get both 
children/groups 
together. I was just 
wondering what is 
going on between… 
I need you to use 
truth talk so that we 
can sort this quickly. 
Has anyone done 
something you wish 
they hadn’t done? 
Who wants to start? 
Use the restorative 
questions in Step 4 
to investigate and 
try to resolve the 
problem together. 
Checking in with the 
other party as you 
progress through 
each step. So, the 
first thing that … 
says happening is… 
is that right…? 
Decide on 
appropriate step – 
can jump if needed 
– depending on the 
seriousness of the 
incident. 

Step 3 
Final 
reminder 

If the incident has continued or been repeated continue speaking to the 
child/group privately, calmly with neutral gentle tone, side on, at eye level 
or lower – non-threatening. State the behaviour you need to see and 
clearly outline the consequences if they continue.  

I have spoken to 
already about .... 
This is your final 
reminder. I need you 
to share… let … 
have a turn, if not 
you/group will have 
to have 2 minutes 
Rec/KS1) and 5 
minutes (KS2) 
reflection time 
standing with me 
and not playing with 
your friends. We 
don’t want that do 
we? Come on, you 
can do it – I’m 
looking to see you 
taking turns.  

Step 4:  
Reflection 
time  
(2 or 5 
minutes – 
with adult)  

Watch the child return to their group, encourage the positive behaviour 
you want to see. Catch them doing well if possible. If there is no 
improvement the child will have to stand with the adult for 2 minutes 
(Rec/KS1) or 5 minutes (KS2) with no talking. This can vary depending 
on whether they are calm after this time.  
 

You have broken 
our RPS rule of… I 
have already given 
you a final reminder. 
You will now need 
to stand with me for 
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 Crucial to INSIST- Every step must be followed – stay in the area to 
ensure this happens. If staff ask children to play in a certain area or 
behave in a certain way, staff MUST ensure that expectation is carried 
out by watching them for a few minutes – being encouraging – aiming to 
catch them doing the right thing – without this the whole process will be 
undermined and it makes the system ineffective for others to repair and 
rebuild relationships.  

2 minutes Rec/KS1) 
and 5 minutes 
(KS2). I now need 
you to do this 
sensibly so you can 
go and play...have 
5 minutes reflection 
time to think about 
what you need to 
do when you go 
back. I will let you 
know when your 
time is up.   
Staff to ensure that 
it is completed – 
child stays with 
them (very 
important). Once 
time is up: Staff 
complete the 
restorative 
conversation 
(Ideally immediately 
or a few minutes 
later when the staff 
member is free). * 
Restorative 
Questions 1) What 
happened today? 
2)Which RPS rule 
did you break? 3) 
Who has been 
affected and in what 
way? 4) What could 
you have done 
differently? 5) What 
do you think needs 
to happen next 
here? I don’t want 
you to have to go 
inside to timeout. 
Turn it around now! 
You can do it!  
*For a wet lunch – 
this may mean 
having to spend the 
2 or 5 minutes 
supervised outside 
of the class or with 
another adult. 

Step 5 
Timeout 
 
(Pastoral/SL
T/Teachers?
) 

The member of staff will bring the child into timeout to pastoral/SLT and 
inform the pastoral team or SLT leader about what has happened – This 
must be done away from the child to prevent escalation. Pastoral/SLT will 
then investigate the incident - speaking to anyone involved.  
When the time is right, SLT/Pastoral team/Teacher (if PPA afternoon) to 
lead this restorative process. Appropriate actions will be taken – 
depending on the details of the incident. (Speaking to parents, loss of 
break-time, internal suspension, suspension…). CPOMS completed by the 
person leading the restorative conversation. 

You have already 
been asked several 
times to … We now 
need you inside to 
timeout…  
Restorative 
Questions 1) What 
happened today? 
2)Which RPS rule 
did you break? 3) 
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Who has been 
affected and in what 
way? 4) What could 
you have done 
differently? 5) What 
do you think needs 
to happen tomorrow 
in here?    
Fresh start … I want 
to see you doing 
well. I know you can 
do it. 
Next day - Try to 
catch them doing 
the right thing the 
next day or say 
something positive 
to remind them. 

Lunch Hall – Routines and Expectations for staff   Red = set script to use. Blue = example but 
select/swap for the context. 

Routine in 
the lunch 
hall  

STAFF  

●​ Lunchtime member of staff to proactively move between groups, reinforcing expectations using 
positive praise while the children are outside, entering and in the hall. Who is showing 5 please as
we line up in the corridor? Thank you for having good manners asking for your lunch. This table is 
doing a great job using their indoor voices – only the small group around you can hear what you ar
saying– thank you for being respectful. Remember your indoor voices.  

●​ To gather all of the children’s attention – shake the tambourine/ding the bell and put your hand up 
signal Show me 5. Expectation = ALL children to stop immediately – first time every time. Children
Show 5 with their hands.  

●​ If a group are not following the expectations – (i.e. being too noisy) follow the steps below with rigo
INSIST.  

●​ When children have finished eating, they are to clear their space, scrape leftovers in the bin and 
place cutlery in the correct place. Thank you for being respectful by scraping your plates well… We
done to this table, there is hardly any mess on the floor, that is very respectful to our cooks.  

Step 1:   

Check in 
and 
Reminder.  

Purpose: set the high expectation 
as the children enter the hall, praise 
those using indoor voices, lining up 
sensibly…Setting the 
tone/expectation for excellent 
behaviour in the hall. 

As children enter the hall, remind them/thank them for using thei
indoor voices… 
I’m looking for tables who are being respectful and using their 
indoor voices.  
Thank you over here for using your indoor voices, I can’t hear 
what you are saying to each other, that is great volume.  

  

Step 2:  

Caution  

 

Purpose to identify any reason why 
the table/ child/group is not able to 
talk quietly to their friends (or 
whatever the expectation is they are 
not meeting) and encourage them to 
do so.  
At the child’s level, to the side, warm 
tone. (Script) Aim is to solve any 
problem together to remind them of 
expectations.  

Move so you are standing in the louder area. Oh, this part of the 
hall is very loud, please use your indoor voices/talking quietly.to 
talk to the small group next to you. I shouldn’t be able to hear wh
you are saying.  
Directly to the children who are not meeting the expectation - not
using their indoor voices or following an RPS rule: I’ve noticed yo
are not following our rule of being respectful in the dinner hall as
you are talking very loudly… I need you to use your indoor voice
please. Only the few people around you should be able to her 
what you are saying. I know you can do this; be the best you can
be.  I’ll be looking for you doing the right thing…  

  

Step 3:  

Final 
reminder 

A clear verbal caution delivered 
privately and calmly – low volume 
(RIP).   
Make the child/children aware of 
their behaviour and which rule they 

I have spoken to already about using indoor voices. This is your 
final reminder. I need you to turn the volume down, if not you/you
table/group will have to have 2 minutes reflection in silence- 
without talking to your friends. We don’t want that do we? Come 
on, you can do it – indoor voices.  



 

As a school, every member of staff if determined to implement this policy with fidelity and consistency. 
We understand that consistency and professional judgement are both needed to apply the behaviour 
policy effectively. 

What are the different ways we need to model 
consistency in the way that 
we manage behaviour? 
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 are not following. State the 
behaviour you want to see.  

Step 4:  

Reflection 
time  

(2 minutes 
– no 
talking)  

 

At this point the child, group or table 
will have reflection time in their 
seats - 2 minutes with no talking.  
Crucial to INSIST- Every step must 
be followed – stay in the area to 
ensure this happens. If staff ask 
children to be quiet for 2 minutes, 
they WILL ensure that expectation 
is carried out – without this the 
whole process will be undermined 
and it makes the system ineffective 
for others.  

Move over to the table/area: Unfortunately, you are not being 
respectful as +++++. You’ve had your final reminder; I now need 
you to have 2 minutes timeout from talking. I will let you know 
when your time is up.   
Stay in the area for the 2 minutes to ensure that it is completed. 
(Very important). Once time is up: Thank you for completing you
two minutes, what needs to happen now?  
That’s right – indoor voices/talking quietly to those next to you. I 
don’t want you to have to have 5 minutes timeout from talking. 
Come on do you best now.  

Step 5:  

Timeout  

 

(5 minutes 
– no talking) 
and 
restorative.  

  

At this point the group or table 
learner will have time out from 
talking. (5 minutes). Followed by a 
restorative – the children may need 
to wait a few minutes until you are 
free.  
Crucial – INSIST. Every step must 
be followed – stay in the area to 
ensure they complete the 5 minutes, 
if giving instructions - staff MUST 
ensure that expectation is carried 
out – without this the whole process 
will be undermined for everyone.  
This MUST be logged on CPOMS. 
Teacher to speak to parents/carers, 
then arrange a drop-in session with 
pastoral for any children regularly 
reaching this point.  

Staff to move over to the area: You have already been asked 
several times to use indoor voices, unfortunately your volume I s
too loud, I now need you to have 5 minutes timeout from talking.
will let you know when your time is up.   
Staff to stay in the area for the 5 minutes to ensure that it is 
completed. (Very important). Once time is up: Staff complete the
restorative conversation (This may be immediate or a few minute
later when the staff member is free). 
The aim is to repair and rebuild relationships. either then or ask 
them to wait a few minutes until the time is right.  
Restorative Questions 1) What happened today? 2)Which RPS 
rule did you break? 3)Who has been affected and in what way? 4
What could you have done differently? 5)What do you think need
to happen tomorrow in here?    
Fresh start tomorrow – I want to see you doing well. I know you 
can do it. 
Next day - Try to catch them doing the right thing the next day or
say something positive to remind them. 

If expectations are broken 
regularly. Other consequences 
may include:  

The child may have to move seats, stay longer or have certain children they cann
sit with… Ask their class teacher to reinforce the routine needed – with the child. I
continues - raise with SLT.  



 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 3 – Expectations and Routines WALKTHRUs: 
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